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Abstract 
This research aimed to investigate the influence of think-pair-share (TPS) on 
improving students’ oral communication skills in EFL classrooms. For this 
purpose, the researcher interviewed the EFL teachers who taught “English for 
Workplace” at the ELC An-Najah National University and observed students’ 
classroom interaction. After the analysis of the collected data of the study, it 
was obviously noticed that think-pair-share strategy plays a positive role in 
improving students’ oral communicative skills, creating a cooperative learning 
environment and enhancing students’ motivation to learn better. Further-
more, students enrolled in the faculties of applied sciences responded better 
than students enrolled the faculties of human sciences; similar responses were 
shown from students of higher academic level. In the light of these findings, 
the researcher recommended increasing the number of activities related to 
think-pair—in the English textbooks and in the teaching pedagogies for the 
sake of improving students’ oral communication skills. 
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1. Introduction 

Speaking is an important part of everyone’s life. It is the second productive lan-
guage skill and an essential means of communication. It is a channel through 
which people interact, communicate, discuss and share their own ideas and per-
ceptions about their surrounding environment. Moreover, they speak to explain 
how they feel about others. One of the most common problems students have is 
communicating through speaking in a foreign language. It is considered an ob-
stacle that prevents them from expressing themselves in an appropriate and pro-
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fessional way (Chaney & Burk, 1998). 
Additionally, mastering speaking appropriately needs a great effort as it re-

quires skillful integration of certain language aspects such as vocabulary, correct 
grammar, sentence structure and correct pronunciation. Thus, teaching oral 
communication appropriately has not yet been met, and one can find much to 
explore in this field. Because of the significant role of speaking, many researchers 
like Bailey (2005) and Goh (2007) have proposed methods to enhance speaking 
skills by means of syllabus design, teaching principles, types of tasks and mate-
rials, and speaking assessment. Promoting speaking confidence will be accom-
plished through appropriate selection of tasks along with the teaching pedago-
gies as highlighted by researchers such as Bailey, 2005; Nunan, 2006; Patil, 2008; 
Trent, 2009 and Zhang, 2009. 

One effective technique that the researcher wants to emphasize in this re-
search is the think-pair-share that was proposed by Lyman (1981). The re-
searcher aimed to investigate the positive effects of implementing this strategy in 
EFL classrooms to improve communication and enhance speakers’ motivation 
to learn better. The researcher presented both the advantages and disadvantages 
of think-pair-share strategy along with discussing its influence on the students’ 
motivation toward communication in L2. 

2. Theoretical Background 

Think-pair-share is a cooperative learning technique that was first proposed by 
Lyman (1981). In fact, it is a three-step technique where students think about a 
given question or problem, given a limited time to think, organize their thoughts 
and formulate their ideas and answers to the given questions. Then, they move 
to the next step where they work in pairs and discuss their answers. This step 
according to Pressley 1992 gives students opportunity to think and provides 
them with a good chance to find out what they know and what they need to 
know. In the last step according to Millis, 2012, students share their ideas with 
the whole group. Of course, it differs from the traditional strategies such as lec-
turing because it allows a great deal of interaction where students can reflect on 
their own ideas in a very active manner. 

Think-pair-strategy reinforces students’ communication skills. Each student 
takes his chance to speak, discuss and participate which has many positive effects 
on the whole group where students feel more self-confident and more active in 
the class. Moreover, they learn to listen to each other point of view and to re-
spect each other ideas and thoughts. Working in pairs also reduces stress and 
embarrassment. If they give a wrong answer, for example, they won’t feel shy 
because the embarrassment is shared. According to Andrews and Hull, learning 
is more effective when it takes place in social environments that provide authen-
tic social cues about how knowledge is to be applied. In this regard, they demon-
strated that stories provide a tool to transfer knowledge in a social context. 

One of the positive aspects of TPS is that it gives students time to think about 
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the question or the problem which is important and of a great effect. Students 
feel more comfortable if they are given enough time to think and organize their 
thoughts before they start expressing themselves. It is better than responding di-
rectly. The more time they think about it, the fewer mistakes they make. In addi-
tion to that, it also gives the teacher the opportunity to check students’ under-
standing and comprehension. 

2.1. Teaching Oral Communication Skills through TPS 

There are many different techniques that can be used to help learners develop 
their communicative skills. For example, speaking which is one of the interactive 
skills can be improved through the use of interactive strategies such as TPS. The 
main element of this strategy is peer interaction. Learners are encouraged to in-
teract and listen to each other. The use of think-pair-share strategy leads to ac-
tive engagement. In fact, it provides learners with opportunities to think, to lis-
ten, to share and to reflect on their ideas and their peers’ ideas. 

2.2. The Procedures that Are Followed in TPS Are 

-The teacher asks a question or introduces a problem. 
-Students are given enough time to think individually in order to answer the 

question or suggest solutions for the problem. The time that is given to students 
depends on the complexity of the question or the problem. 

-Students are asked to work in pairs in order to discuss their answers with 
their peers. They are given enough time to listen to each other ideas and to dis-
cuss them. 

-Students are asked to share their ideas with the whole class. They are given 
the opportunity to share what they have discussed in pairs and to express them-
selves through speaking (Lyman, 1987). 

3. Research Problem 

To the researcher’s long experience in teaching English for the Arabs, he noticed 
that most students find difficulty in communicating adequately and appro-
priately through speaking. This difficulty is due to lack of self-confidence, fear of 
making mistakes and fear of embarrassment. Considering these problems, the 
researcher applied TPS in an attempt to help students minimize these problems 
and thus improve oral communication skills. 

4. Objective of the Study 

Think-pair-share is one of the interactive strategies that can be used in speaking 
lessons to solve students’ problems in communicating through eliminating the 
obstacles that hinder appropriate oral interaction. The skillful application of this 
strategy can help in making students more confident and able to speak and share 
ideas with their classmates in an enjoyable learning environment. This research 
is designed to measure the influence of think-pair-share on improving students 
of “English for Workplace” speaking skills at English Language Center/An-Najah 



A. A. A. Raba 
 

15 

National University in Nablus. 

5. Significance of the Study 

Since speaking is a very important skill and part of learning a foreign language, it 
is very necessary to analyze speaking difficulties which are encountered by EFL 
learners and to provide suitable solutions and effective strategies to solve them. 
In this study, the researcher investigated the difficulties and tried to solve them 
through the use of think-pair-share strategy. The results showed that this strate-
gy has an effective influence on the learning process. It could be used as a feed-
back or a reference for teachers in planning an effective strategy to improve stu-
dents’ speaking skill. In fact, this study opened doors for both teachers and re-
searchers to draw attention to think-pair-share strategy and its application in 
EFL speaking classes. 

6. Definition of Terms 

The following terms have the following meanings: 
-ELC: It is at An-Najah National University in Nablus and it is the place 

where the English compulsory courses tests are held. Different English courses 
on different levels are taught there. 

-EFL: It is a term used in teaching English for nonnative speakers. 
-Think-pair-share: is a strategy that is used for teaching speaking. It includes 

three phases: thinking phase (individual work), discussing phase (pair work) and 
sharing phase (group work). Lyman (1987: p. 35) As for Kagan, Think-Pair- 
Share (TPS) is a collaborative learning strategy in which students work together 
to solve a problem or answer a question about an assigned reading. 

7. Literature Review 

For the sake of systematicity, organization and clarity, the researcher arranged 
literature review topically. Several researchers and scholars conducted research 
on think-pair-share strategy and its effect on the improvement of students’ 
speaking skill. Lyman (1981) created the technique of think-pair-share. He de-
scribed it as a pedagogical practice and cooperative procedure. Lyman’s tech-
nique gives individual students time to think about a question or a problem giv-
en by the teacher, time to discuss the question or the solutions with a partner 
and time to share ideas with the class. It allows a great deal of interaction and 
communication among students. Moreover, it plays an important role in devel-
oping students’ thinking and cognitive skills. 

Schwab (1999) also explained the four steps of think-pair-share technique 
which are: 

1) The teacher poses a question that provokes students and encourages them 
to think. 

2) Students think individually about the given question. 
3) Students share their ideas with their partners. 
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4) Students share these ideas with the whole class. 
To Pimm (1987) TPS proved to help learners in organizing the ideas they have 

when working in a cooperative environment. It also helps them to retain these 
ideas when sharing them with their classmates. As for Pressley (1992), he em-
phasized what Pimm previously stated. By giving learners enough time and op-
portunities to elaborate the ideas they have through discussion and sharing en-
hances the learning process and turns it to fun. 

While Cobb (1991) disagreed with Pimm 1987 as he claimed that students 
gain more responsibility toward their own learning when they start to share 
what they have with others. They will depend more on themselves rather than on 
their teacher. With regard to students’ background, that is, the first phase of 
TPS, Edge (1993) noted that knowing enough vocabulary in L2 is very important 
in creating an interaction among students. It supports successful discussion and 
communication. 

In the area of keeping students involved in the class activities which empha-
sized the importance of TPA, Kagan in Kinzie et al. said that the strategy of 
think-pair-share was designed to keep students involved and engaged in class. 
They are required to listen to the teacher question and instruction, to think, to 
discuss, to respond and to share ideas with their classmates. In such a case, all 
students have an opportunity to learn by reflection and by verbalization. 

In regard to the suitable learning environment where cooperative learning 
which is rich in authentic materials dominates, Arends (2008), Parker (2009) 
and Brady & Tsay (2010) stated that cooperative learning requires students to 
engage in group activities which increase learning outcomes and interaction 
among students. In this respect, they overvalue the second phase of TPS. In this 
regard, applying TPS in the teaching practices can be a second phase of effective 
teaching and active learning as well (Raba & Harzallah, 2015). 

An idea which blends skillfully the three phases of TPS was shown clearly by 
Lyman (1987). He explained that TPS provides students with “food of thought” 
on a given topics to formulate individual opinions with their pairs and share the 
ideas with other students. Think Pair and Share is a simple model of cooperative 
learning. This is a technique that gives the opportunity for students to work in-
dependently an in collaboration with others, and it advantages to invite students 
participation. 

8. Research Questions 

The researcher hoped that this study will give answers to these questions: 
1) What is the influence of “think-pair-share” strategy on improving the stu-

dents of “English for workplace” oral communicative skills? 
2) What is the role of gender in the influence of “think-pair-share” strategy in 

improving the students of “English for workplace” oral communicative skills? 
3) What is the role of students’ academic level in the influence of “think-pair- 

share” in improving the students of “English for workplace” oral communicative 
skills? 
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4) What is the role of the students’ specialization in the in the influence of 
“think-pair-share” in improving the students of “English for workplace” oral 
communicative skills? 

9. Methodology 

This descriptive study aimed to find out if the think-pair-share strategy can im-
prove EFL students’ oral communication skills as perceived by “English for 
Workplace” students of the English language center at An-Najah National Uni-
versity in Nablus during the first semester of the academic year 2015. To achieve 
this goal, the researcher used two qualitative tools to collect data. The two tools 
were semi-structured interviews for EFL teachers who taught “English for 
Workplace” at the ELC An-Najah National University and classroom observa-
tions of “English for Workplace” classes at ELC at An-Najah National Universi-
ty. The first tool contains six questions that require the interviewees’ responses 
to the researcher’s strategy; every interview lasted for almost two contact hours 
is the time given for two consequent lectures. The second tool that was used to 
collect data was classroom observations. This was conducted in February and 
March 2015. The observation continued for 8 weeks. The researcher applied the 
strategy of think-pair-share in “English for Workplace” classes in ELC in An- 
Najah National University-Nablus. He observed students’ interaction with new 
strategy and their progress during the 8 weeks of the study. 

10. Results of the Study 

The first section reports the findings of the first tool which is the interview that 
was held with 10 EFL teachers about the use and validity of think-pair-share 
theory. The second section, on the other hand, reported the findings of the 
classroom observations of “English for Workplace” classes in the ELC at An- 
Najah National University in February and March 2015 (Table 1). 

11. Results of the Interview 

The interview was with 10 EFL teachers who work at ELC An-Najah National 
University. Interviewees spoke freely about the issue in English language. Their 
answers and opinions were as follows: 
 
Table 1. Distribution of the study sample according to the variables of gender, academic 
level and qualification. 

Variable Class Frequency Percentage 

Gender 
Male 4 40.0 

Female 6 60.0 

Academic level 
PhD 2 20.0 

Master 8 80.0 

Specialization 
TEFL 6 60.0 

Language and literature 4 40.0 

Total 10 100.0 
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Question 1. Have you ever tried think-pair-share in your speaking classes? All 
the interviewees said that they have tried this strategy in their speaking classes. 

Question 2. Was the use of this strategy really effective in speaking classes? 
Interviewee 1 said that she found it very effective. Her students liked this idea. 
They like working together. They feel more engaged and secure because she’s 
not focusing on each one of them individually, because sometimes they feel 
threatened or less confident when they work by their own. She emphasized that 
group work and peer work help to overcome communication problems. It’s also 
fun. Students learn better in a funny way. They learn from each other and help 
each other. Interview 3 also agreed with interviewee one and said that it gave 
them more confidence to speak up what they have come up with through pair 
work. That was the only benefit that he have noticed because most of the time 
they do not cooperate with each other in such work. Interviewees 4, 5 and 6 all 
agreed that think-pair-share is really effective. They reported that their students 
participate more when working in pairs or groups. On the other hand, intervie-
wee 2 explained that her students do not really work in pairs. They prefer to 
work by themselves. She keeps telling them that they should talk to one another 
and they should divide tasks but they rarely respond to her. She feels disap-
pointed. 

Question 3. How was your students’ reaction? All interviewees said that their 
students enjoyed it especially because it allows interaction except for interviewee 
2 who claimed that his students didn’t enjoy it. He explained that maybe the 
reason behind this is that they did not use team work at school. Or maybe it is 
part of their culture and the way they were raised… “You should be the best” 
their parents keep saying. 

Question 4. Do you organize their work and give them clear instructions and 
enough time to think and pair? Interviewees 1, 4, 5, 6 said that they give students 
enough time and I instruct them in English and Arabic. Interviewee 2 also re-
ported that she gives them enough time to think and discuss in pairs but she in-
structs them only in English. Interview 3 explained that he it depends on the exer-
cise. He gives them more time if the task or the question is a little bit complicated. 

Question 5. Do you usually mix good students with weak ones? All intervie-
wees reported that they mix weak students with good ones. So they can get bene-
fited from each other. 

Interviewee 2 explained that she doesn’t mix them. They work with people sit-
ting next to them. She claimed that they usually start complaining about chang-
ing places. 

Question 6. When it comes to speaking do they speak a big deal? Interviewees 
1, 4, 5 and 6 agreed that their students speak more when using think-pair-share 
strategy. They related this to the encouragement they get from each other. Inter-
viewee 3 stated that not all students speak. He said the dominant students speak 
more than others. 

Interviewee 2 claimed that her students don’t speak much. For more empha-
sis, Table 2 shows the results: 
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Table 2. Distribution of the results of the study sample on the study questions. 

Questions Answer Frequency % 

Have you ever tried think-pair-share in your speaking 
classes? 

Yes 10 100.0 

No 0 0.0 

Was the use of this strategy really effective in speaking 
classes? 

Yes 9 90.0 

No 1 10.0 

How was your students’ reaction? 
students enjoyed it 9 90.0 

students didn’t enjoy it 1 10.0 

Do you organize their work; give those clear 
instructions and enough time to think and pair? 

Yes 10 100.0 

No 0 0.0 

Do you usually mix good students with weak ones? 
Yes 10 100.0 

No 0 0.0 

When it comes to speaking do they speak a big deal? 

Yes, all of them speak 4 40.0 

Not all of them speak 1 10.0 

They don’t speak 5 50.0 

Total 10 100.0 

 
Results related to the second tool (observations): 
Classroom observation was the second tool that the researcher used. The ob-

servation which continued for 8 weeks during the first semester of the academic 
year 2015 was for students who were enrolled in “English for Workplace” at ELC 
An-Najah National University. The results were as follows: 

1st and 2nd weeks: 
During these weeks, the researcher noticed that some students didn’t show 

cooperation. They were shy. He reported that they found it embarrassing to 
work in pairs with students from the last stage of the think-pair-share strategy. 
They also committed a lot of grammar mistakes in speaking. Some of them 
didn’t speak at all; they just listened to their classmates. 

3rd and 4th weeks: 
During these weeks, the researcher noticed that students started to show some 

progress. They started to get on well with each other. They looked engaged in 
discussions and they seemed to be more comfortable. The tension that the re-
searcher noticed during the first two weeks among pairs started somehow to 
disappear. They were enjoying their time. Among the indicators are the follow-
ing utterances mentioned by some of the students: “This strategy increases our 
interaction and keeps us involved”, “It helps us increase our oral achievement” 
and “It helps us reflect on our ideas”. On the other hand, a few students refused 
to speak. They looked so embarrassed and not confident enough to participate. 

5th and 6th weeks: 
During these weeks the researcher reported that students were better engaged 

in the class interaction. Class participation was more than accepted; they become 
more willing and more read to share ideas. They improved a lot and committed 
less grammar mistakes in speaking and became more fluent in expressing them-
selves. Among the indicators are the following students’ utterances: “we more 
motivated and more interested”, “we are more self-confident than before”, and 



A. A. A. Raba 
 

20 

“we are more responsible for our learning than before”. 
7th and 8th weeks: 
During the last two weeks of the time of the study, students started to show 

noticeable progress. They were all engaged in thinking, discussing and sharing. 
During these weeks, they consumed less time in thinking. It seemed that they 
started to manage their ideas more effectively. All of them spoke and were con-
fident while speaking. Students seemed to be motivated and happy in expressing 
themselves. One big indicator of motivation and willingness to speak were these 
phrases that they kept repeating “we didn’t feel time”, “we looked forward to 
meeting next”, “we started to think creatively” and “we began to collaborate ap-
propriately”. For more illustration, Table 3 shows the progress. 

12. Discussion of Results 

Based on the findings related to the basic question: Can think-pair-share strategy 
improve EFL students’ oral communication skills? In regard to the effectiveness 
of think-pair-share in improving students’ oral communication skills, the find-
ings of the study were the following: 

The highest percentage of teachers agrees on the effectiveness of think-pair- 
share strategy in speaking classes. They found out that this strategy is really ef-
fective in engaging students. After the application of the strategy in speaking 
classes, students became more cooperative. They enjoyed working and interact-
ing in the last two weeks. They started to show progress in speaking. They be-
came more fluent. Moreover, it increases students’ self-confidence. Students who 
were shy in the early stages started to speak and express themselves in later stag-
es. In addition, students consumed less time in thinking afterwards because they 
started to learn how to organize their ideas. Students also seemed to enjoy 
learning in later stages. The learning process enhanced because students became 
more active and more enthusiastic and they started to interact through speaking. 
In fact, speaking achievements improved. In the last week, all students in the  
 
Table 3. Distribution of the results of the study sample on the observation. 

Duration of the 
observation 

Things observed; students’ behavior 

1st and 2nd weeks 
No cooperation, shyness and embarrassment. 

A lot of grammatical errors in speaking. 

3rd and 4th weeks 

Engagement in the discussions, feeling comfortable, enjoyment, more 
interaction with some embarrassment. 

Increasing the oral achievement, but not confidant enough. 

5th and 6th weeks 

Better engagement and interaction, more fluent in expressing themselves, more 
motivated and more interested and more self-confident. 

fewer grammar mistakes in speaking. 

7th and 8th weeks 

Engagement in thinking, discussing and sharing, consuming less time in 
thinking, managing their ideas more effectively, more motivation and 

willingness to speak. 

Progressing in speaking, better cooperation. 
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class spoke. Shy students became sociable and less stressed while working in 
pairs, or in groups and chorus if storytelling technique is adopted by teachers 
and students (Tanni & Raba, 2015). 

The above mentioned results agree with what Lyman (1981), Edge (1993), 
Kagan in Kinzie et al. and Parker (2009) in their studies conducted on 
think-pair-share strategy. They all found out that think-pair-share increases in-
teraction among students. It has a social dimension since it increases coopera-
tion and communication among them. Moreover, the results support what Bra-
dy & Tsay (2010) said about academic achievements. It found out that the strat-
egy improved students’ achievements in speaking. 

As well, the study emphasizes what Pressley (1992) stated about the enhance-
ment of learning process. It also agrees with what Pimm (1987) said about the 
effectiveness of think-pair-share in helping students organizing their ideas be-
fore discussing them. On the other hand, the findings of the study emphasized 
what Cobb (1991) stated about the importance of think-pair-share in increasing 
students’ self-confidence and responsibility toward their own learning. In fact, 
both the interview and classroom observations proved the positive effects of 
think-pair-share in improving students’ speaking skill. It is important to under-
lie that researcher noticed some differences between males’ and females’ res-
ponses in favor of the academic level; almost similar differences in the students’ 
responses were noticed between different specializations in favor of students in 
the scientific faculties. Moreover, the researcher did not notice differences in the 
students’ responses due to gender. 

13. Conclusion 

In conclusion, using Think-pair-share strategy in EFL classrooms has helped 
both teachers and learners in many different ways. In fact, it has a positive im-
pact on both of them. Regarding students, TPS application in the classroom has 
helped them think and organize their thoughts. As a result, they have started to 
manage their own learning and to gain a sense of responsibility. Moreover, they 
have shown readiness to speak in the target language with more confidence and 
fluency. These activities have also motivated learners so they have gained a posi-
tive attitude toward speaking in a foreign language. Students have begun to have 
opportunities so they can show how good they are in speaking and sharing ideas. 
Whenever students have opportunities they will show their creativity. As a re-
sult, we will produce balanced individuals who have the ability to function in 
their cultures and able to solve problems. Regarding teachers, they became more 
aware of the importance of TPS strategy in improving students’ oral skills. This 
strategy promotes interaction among students. In fact, it creates an enjoyable 
learning environment and increases motivation among learners. Students be-
came more cooperative and able to communicate successfully. 

14. Recommendations 

Based on the conclusion of the research, it is recommended that: 
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1) Teachers of English language need to use think-pair-share strategy in their 
speaking classes since it helps to improve their achievements and increases co-
operation and motivation. 

2) Curriculum designers need to increase the activities that use the think- 
pair-share technique since it helps to develop the critical thinking skills. 

3) Students should be encouraged to apply the think-pair-share technique in 
speaking lessons to develop their oral communication skills and to be more self- 
assured. 

4) Other related studies should be conducted to develop more effective strate-
gies for improving speaking skill. 
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